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Activity duration

Creative activity as homework

Chapter titles, selected photographs and internet links (https://....) are 
active in order to provide information regarding the artworks in the 
museum collection and the suggested information material. 

Active Links

symbols

https://babeldc.gr/wp-content/uploads/2019/09/Psyxokoinonikes-diastaseis-prosfygikhs-syn8hkhs.pdf
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In May 2019, the Learning Department of 
the National Museum of Contemporary 
Art Athens (EMST) and the Multifunctional 
Center for refugees of the Hellenic 
Red Cross in Athens designed and 
implemented an educational program 
with the participation of a group of 
adolescent refugees. 
The program was completed in a series of 
ten two-hour sessions and consisted of 
two parts.
In the first part, two works by the Russian 
conceptual artist Ilya Kabakov from the 
EMST collection, were presented and 
discussed: The Boat of My Life, 1993 
and The Cycle 10 Characters, 1970-
1974. The main purpose of this phase 
of the program was for the participants 
a) to discover the artistic ways in which 
Kabakov presents different aspects of 
his personality (The Cycle 10 characters) 
and “narrates” different periods of his life, 
in dialogue with the socio-political reality 
of the time (The Boat of my Life), b) to get 

acquainted with the means and ways of 
expression of contemporary art, and c) to 
enjoy the works aesthetically.
In the second part of the program, 
participants discussed elements of 
their character, narrated personal 
stories and, inspired by the works of art 
they had previously come in contact 
with, created their own group work. 
Although their work was created during 
the program sessions. They chose the 
theme ‘Migration’. Although their work 
was created during the sessions under 
the program, the participants would 
linger for hours, having long discussions, 
in many cases exploring feelings and 
sharing experiences which they hadn’t 
had the opportunity to do before. It was 
an intense process the young people put 
themselves through, and they managed 
to find a common voice that could 
express them all. These discussions and 
the writing of the texts would continue 
long after the sessions, in their free time, 

Preface 

http://collection.emst.gr/?s=kabakov
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or with the use of electronic media and 
applications, such as WhatsApp etc
Through this group experiential creative 
process, an album was created, in which, 
using speech and image, personal 
experiences, thoughts and feelings 
related to the refugee journey and the 
experience of settling and adapting to a 
new social and cultural environment, are 
captured. The title that the adolescent-
creators themselves gave to their work, 
Forced Silence, testifies to their need to 
break the silence that they feel has been 
imposed on them by many factors and to 
share with us what is hidden inside them. 
When the program was completed, 
the participants presented their work 
in spaces that accommodate or have 
activities for young and adult refugees. 
During these presentations teenagers 
and adults with similar experiences, 
worries, dreams and reflections had the 
opportunity to discuss, communicate, 
feel that they are not alone. These 

presentations also evoked high interest 
and emotion in people who are not 
refugees and have not had similar 
experiences.
The sincerity and sensitivity with which 
they narrate and entrust the viewer-
reader of Forced Silence with very 
personal experiences and feelings, but 
also their need for their voice to be heard 
and to share what they have hidden inside 
them, urged us to spread their work to as 
wide an audience as possible and have 
their voice be heard the furthest possible. 
With this in mind, and without planning 
it from the beginning of the program, we 
decided to create an electronic version 
of Forced Silence, in PDF format, and to 
prepare this accompanying educational 
material, inspired by the very special, 
personal and extremely moving work 
that Forced Silence is. Our goal is for the 
electronic form of Forced Silence to reach 
as many recipients as possible, especially 
middle and high school students, every 

http://collection.emst.gr/?s=kabakov
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younger and older citizen.
The purpose of this educational material 
is to address the teacher who wishes to 
raise the awareness of tomorrow’s adult 
citizens on such a sensitive issue, that of 
refugees.

The educational material follows the 
chapters of the album Forced Silence and 
consists of:
a) a series of questions - stimuli for 
discussion in order to better understand 
and deepen in the issues addressed by 
the album, and
b) a series of activities, mainly visual but 
also linguistic, cognitive, role-playing 
games, etc., through which students 
will engage in a more creative and 
experiential way concepts and emotions 
related to the refugee experience.
The voice of the creators of the album, 
with the immediacy and sincerity that 

distinguishes itself in the development of 
ideas and the description of the emotions 
that they experience, is a valuable source 
for the sensitization and cultivation of 
the students’ critical thinking. We hope 
that the processing of this primary voice 
through critical dialogue in combination 
with the creative-experiential activities 
proposed, will enhance the sense of 
the person beyond her/his self, and 
help to a deeper and more substantial 
understanding of emotional and mental 
states as well as behaviors. Through 
the cultivation of empathy, we aim 
at reflection, reconsideration and 
repositioning against negative attitudes, 
prejudices and stereotypes.
For some discussions and activities, 
we recommend working in groups 
while others in plenary. What we 
recommend to the teacher is to adapt 
the above according to the age, the 
level of knowledge, the interests and the 
needs of the class. That is, to use her/
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his flexibility and creativity so that the 
present educational material becomes as 
useful and interesting as possible for the 
group of students and the teacher. 
Τhe teacher can work on all the 
chapters or choose the ones that can be 
integrated in his/her program. S/he can 
also determine the order in which he/she 
will process them, as well as the teaching 
hours devoted to each of them.
Ideally, the creative activities can be 
carried out in collaboration with an 
art teacher. We believe that wherever 
possible, the collaboration between 
teachers from different disciplines, will be 
beneficial.
Forced Silence was written by its creators 
in Farsi and English. The English was later 
edited slightly, with the aim of making 
some parts of the text more intelligible, 
always done together with the creators. 
The word ‘immigration’ used in the 
original text is a general term and 

includes both the immigrant and the 
refugee. It is important for students to 
understand the differences between the 
two concepts at the beginning of the 
program. For this reason, we have added 
an introductory chapter in order for 
students to explore the two concepts and 
the situation of both the immigrant and 
the refugee.
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Show them the front page and ask 
them to describe it. 

What thoughts and feelings does it 
provoke?

For further information you can 
consult 
https://www.unhcr.org/teaching-
about-refugees.html and https://
www.unhcr.org/afr/what-is-a-
refugee.html  

After presenting your students with 
the theme of the project you will do 
with them, ask them to individually 
write down on post-its words 
that describe the experience of a 
refugee. 

When they have completed 
this task, gather all the post-its. 
Comment briefly on some of the 
words. Upon completion of the 
project, you may re-visit these, 
in order to see how perceptions 
changed during the process.

Discuss in the classroom the 
difference in meaning between the 
terms ‘refugee’ and ‘migrant’. 

Present the project Forced Silence 
to the students and explain to them 
how it was created.

Introductory 
session

45’
Plenary

https://www.unhcr.org/teaching-about-refugees.html
https://www.unhcr.org/teaching-about-refugees.html
https://www.unhcr.org/afr/what-is-a-refugee.html
https://www.unhcr.org/afr/what-is-a-refugee.html
https://www.unhcr.org/afr/what-is-a-refugee.html
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Migration 
(2 lessons)

Read the text in class.

Small groups of 3-4 students

• Which consequences of migration 
are mentioned in the text you read?

• Which emotions are mentioned in 
the text?

• “police is your enemy and 
smuggler is your friend”: discuss 
the roles of the police and the 
trafficker. Do you see the paradox 
in this phrase? Discuss and 
comment on it. 

Present your views in the plenary.

What in the text made the biggest 
impression on you? 
What hadn’t you given a thought 
before reading it?

15’

5’
Small groups of 3-4 students

Each group will choose a person, 
a relative or family friend, if they 
have one, who has refugee or 
migration experience. Ask them 
to take interviews, photographs 
or video from these people and 
present them in the classroom. If 
they choose to film it, they should 
consider issues such as where the 
camera and the interviewee will be 
placed; how many will appear in the 
video; the background; whether the 
lighting should be from the side or 
front. 
If they choose to take pictures, they 
should consider how they will make 
their presentation together with the 
interview texts. 
Give the groups 10 minutes in class 
to discuss the assignment (choice 
of interviewee, etc.). Suggest to 
them to present the outcome of this 
creative activity at the end of the 
program.   

10’

10’

lesson 1
creative activity
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To which degree do you believe 
communication by technological 
means can replace face-to-face 
contact and communication that is 
achieved through physical presence? 

Do you believe our emotional state 
changes when we speak to someone 
in person rather than from a distance?

In ‘Migration’ the refugee’s journey 
is compared to that of a migrant 
shorebird. 
Discuss the similarities and 
differences there might be.

lesson 2

Plenary

There is a notebook attached to the 
pages of the album Forced Silence, 
in this chapter. It is written in Farsi by 
one of the participants, and has not 
been translated into English, as the 
other texts have. 

What do you think this text refers to? 

Why in your opinion has it not been 
translated?

45’
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Read the text in class.

Small groups of 3-4 students

Comment on the definition of ‘rape’ 
which is mentioned in the text. 

• Which consequences are men-
tioned?

• How does a person feel after an 
event experienced as rape?

“Mandatory migration is a kind of 
rape” 
do you agree? Justify your point of 
view.

Present your opinions to the plenary. 

rape

30’

5’

5’
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Guided meditation 
Plenary

Tell the students you will do an 
exercise that requires they close their 
eyes and follow your instructions. 
There must be silence. You will ask 
questions to guide them (In order for 
this to be effective, you should speak 
slowly, in an even tone, and give small 
breaks of 2-3 seconds between every 
sentence):

I want you to close your eyes. 
Take some slow breaths. 
Feel the air coming in and out of 
your lungs.
Now, try to think back to a 
memory from your past.
A memory that matters to you. 
Take some time to remember it 
well.

15’

memories

Where are you? 
Is it morning, evening, night? 
Who else is there? 
What is happening? 
Are there sounds? 
Are you touching something? 
Can you remember a texture?
Is there a smell? Can you smell it 
now? 
How are you feeling in this 
memory? 
Is there something you recalled 
that you didn’t remember 
before?

Now slowly, come back to this room 
and when you are ready, open your 
eyes.
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Read the text in class.

Small groups of 3-4 students

“Memories are like whole movies 
that play in your mind, triggered 
by just a detail, a sound or touch. 
Some people only live in those 
movies”:  

How do you understand this phrase? 
Elaborate.

“the bitter memories are more 
visible and bother us more”:

Do you agree? 
Do you have such memories? 
Would anybody like to share such a 
memory?

Present your opinions in plenary.

creative activity 

Bring to mind a memory which you 
would like to change, and draw 
the change. If there is not enough 
time to complete this activity in the 
classroom, ask your students to 
complete it at home. 

5’

15’

15’

10’

“some kind of memories will 
change from sweet to bitter”:

Do you have examples of such 
memories?

Plenary
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Plenary

Bring a dictionary in the classroom or 
ask the students to bring dictionaries 
and find the definition of the word 
‘violence’. Discuss on this. 

Plenary

Read the text in class. 

According to the text, in which ways 
do refugees suffer violence? 
How do you believe that a person 
who has suffered violence is affected 
psychologically? 
How do you think it influences their 
behavior? 
In which way do you believe the 
photographs in this chapter imply 
violence? 

10’

10’

25’
Plenary

Ask from each student to write, 
anonymously, on a piece of paper, 
some form of violence. Gather the 
papers and read them aloud in the 
class. 
Then ask the students to express 
their views and feelings about the 
different forms of violence they 
have written. 

violence

creative activity 
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Ask the students to present their 
findings.
Discuss the meaning of asylum. 
What does it mean? Who applies for 
asylum? Who has a right to asylum?
Read the text in class.
Can you list the problems of a 
refugee, which are mentioned in the 
text?
Have you been in a foreign country 
where you don’t speak the language? 
How did it make you feel? Which 
problems did you encounter?
The text mentions “bad educational 
situations”. What do you think the 
creators of Forced Silence mean? 
Which problems do you think they 
have encountered in their school life? 
Do you encounter similar problems?
Have a look at the pictures of this 
chapter in the album. Discuss the 
possible problems you see depicted 
in them.

Preparation (homework)

Divide the students into groups of 4. 
Each group will answer one of the 
below listed questions. Depending 
on the groups that will be formed, 
more than one group can be given the 
same question.

Questions: 

• Aeschylus first mentions the term 
‘asylum’ in the play Iketides (The 
Suppliants). Ask the students to 
find information about the ancient 
play and narrate the plot in class.

• Ask the students to look for 
information regarding the term 
‘asylum’ (in ancient Greece, the 
Middle Ages, modern times).

• How is asylum described in the 
laws of your country (here perhaps 
provide some direction or websites 
that can facilitate the students’ 
search)

problems
(3  lessons) lesson 1

45’
Plenary
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Prepare the students to create a 
performance, based on the phrase 

“Being a puppet for a 
government”:

Divide the class into two groups. Two 
people will film or photograph the 
performance. One group will pretend 
to be human size puppets, while the 
other group will move the puppets 
into different positions and postures 
inspired by the text you read.

When the performance is finished, 
watch the video/photos together and 
discuss about the experience of the 
process. 

lesson  2

Plenary 
and groups of 3-4 students 
(we recommend to make it in 
collaboration with the arts teacher)

Ask the students to make a scenario 
based on the text Problems, for a 
short animation movie (we suggest 
the stop-motion technique) . 
Afterwards, the students will be 
separated into groups of 3-4 and will 
realize different parts of the animation 
(characters, sounds, props, etc.)

Alternatively, they can produce a 
comic with the scenario.

lesson  3

Plenary
45’ 45’

creative activity creative activity

1 We suggest the use of a free program that 
you can download on your mobile phones 
or tablets.
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Plenary

Read the text in class.
What are the reasons a refugee might 
feel lonely, according to the text?

What “physical” and “psychological” 
consequences do you believe are 
caused by the feeling of loneliness?

This chapter contains two 
photographs, one in an outdoor 
space and one in an indoor space. 
How is the feeling of loneliness 
captured in these photos? How would 
you capture it?

Loneliness

25’ 20’
Ask a group of students (about 2/3 of 
the class) to form a large circle.

The rest will stand outside the circle 
for a short period. Then they will try to 
become part of the circle themselves. 
Allow the students, in safety, to use 
whichever means they wish (using 
persuasion, begging, pressure, etc.) 
Some students will allow it, some not. 

Discuss the emotions that arose from 
this process (How did you feel to be 
excluded? Which methods did you 
use to convince your fellow students 
to let you in the circle? How did you 
feel keeping people out of the circle? 
What did this activity teach you? 
etc…)

creative activity
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Plenary

Hang a large paper on a wall in the 
classroom. Ask a volunteer to draw 
the outline of a person in real size on 
it. The volunteer will take notes. Ask 
the students to name the problems 
a refugee encounters on his/her 
journey and during his/her stay in 
the host country. The volunteer will 
write these outside the outline of 
the person. Afterwards, ask from the 
students to name some feelings that 
these problems might invoke. These 
will be written inside the outline of the 
person.
Next, a volunteer will read aloud the 
text ‘Depression’. Find together with 
the students the words that describe 
feelings and examine them in relation 
to those noted inside the outline on 
the drawing. Discuss differences, 
similarities, etc.
Finally, read the following sentences 
(or add more if you want): 

Depression 
(2 lessons)

•	 I have felt like the human being in 
the drawing

•	 All refugees feel like this
•	 If somebody wants, s/he cannot 

feel like this 
•	 If somebody wants, s/he can stop 

feeling those things  
•	 I would like to help someone who 

feels like this
•	 “The best help is to don’t let a 

person feel alone”

Depending on how much they agree 
to each sentence, the students can 
stand closer or further away from 
the drawing on the wall. Ask them 
to justify why they have chosen to 
position themselves where they 
have – encourage them to discuss 
accordingly. Students can change 
their position if their opinion is altered 
by the arguments of their fellow 
students.

lesson 1

45’
creative activity
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Bring a dictionary in the classroom or 
ask the students to find in a dictionary 
or other sources the definition of the 
word “Depression”.
How is it related to the feelings of  
“too tired”, “be angry too easily and 
start overreacting” “disappointed” 
mentioned in the text?

Read the text in class.

“When a refugee starts 
remembering good moments in 
the past and comparing it with 
now, it causes tiredness for that 
person”:

How do you understand this phrase? 
Has a beautiful memory ever caused 
you melancholy?
According to the text, what causes 
depression to a refuge?

The Hopscotch is one of the most important 
works of Vlassis Caniaris’ Immigrant series. 
Inside the squares of the game ‘hopscotch’, 
which is drawn with chalk on the floor, instead 
of numbers we read German words, which are 
related to mechanisms of immigration policy 
and the stages of integration of the ‘guest’ 
worker in German society and labor market.
Positioned around the hopscotch - a game that 
requires balance and hopping on one leg - are 
headless dummies, with ragged clothes and 
shoes, expressing through their body language 
their emotional state and their position as 
expatriates in a foreign society. Their suitcases, 
the psychological and cultural baggage that 
they carry, seem to be their beloved companion 
and support

Small group of 3-4 students

Look at the photograph of the 
installation The Hopschotch, 1974 by 
Vlassis Caniaris. 

“being a game for government”:

Think about this phrase.

What can you find in common 
between this phrase and the The 
Hopschotch, 1974 by Vlassis 
Caniaris?

Do you agree that a refugee can feel 
like ‘being a game for government’? 

You can explain to the students 
how policy towards refugees 
changes frequently according to the 
government in power, the political 
trends and the country.  

lesson 2
Plenary

10’

10’

20’

5’
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creative activities

What color does depression have? 
What shape? 
What materials could it be made of? 
Using your answers, make or draw your own artwork. 

Draw a happy memory on a piece of paper. 
On top of it, draw another happy memory, 
then a third and a fourth, until the paper 
wears out from the use.

Suggested material: Markers on paper. 

Or
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Read the text in class.

Plenary

The text begins by describing obvious 
and manifest racism. Then it refers to 
behaviors such as a contemptuous 
look or a grimace, distance, etc. 
Can you mention other examples of 
such behaviors? Do you believe such 
spontaneous behaviors stem from 
racist perceptions? 

“a teenager in his first year of 
school: Laughs around, whispers, 
loneliness in break time, 
differences, fears, all of them 
mean racism that is special in 
any kind of race”: 

The above quote describes the 
racism a young refugee feels in 

Racism 
 (3 lessons)   lesson  1

5’

creative activity

Observe whether on TV, the radio, the 
internet and/or magazines are exam-
ples that show racist perceptions? 
Bring them to class next time and 
discuss about them.

40’

school. Could students, which aren’t 
refugees, experience the similar 
behaviors? 

Do you believe racist behaviors could 
be taking place at your school as 
well?
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creative activity - homework

Search for traces of violence in your 
city, neighborhood or school, etc. 
Document them by taking pictures 
and/or videos.

creative activity
Small groups of 3-5 students or in 
plenary

Ask from the students to use the 
pictures and/or videos to create a 
work of art. They can present it to the 
class afterwards. 

Groups of 3-4 students

Search for the definition of ‘racism’ 
in a schoolbook or a dictionary. 
Compare the definition you found to 
that in the text.
How do you perceive racism? 
Have you witnessed racist behaviors 
in public transport or in your 
neighborhood? 
Have you felt racism against you?

Discuss the homework examples you 
brought from the TV, radio, internet 
and/or magazines.
What is the reason for the existence 
of racism, according to the text?

lesson  2

45’

30’

lesson 3

Plenary

The text states that lack of under-
standing of the differences between 
people and cultures leads to the be-
lief that some are superior to others. 

Elaborate this viewpoint. What can be 
done? 

10’
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Read the text in class.

Small groups of 3-4 or plenary

Which special meaning does the word 
wish have for a refugee?

What do the words  “wish” and “hope” 
mean to you?

According to the text, wish and hope 
are “just for you and no one can 
take them from you”. How do you 
understand this phrase? 
Do you agree?   

“It is like being and not lacking, 
want and not reaching, stay and 
going. It is too close and easy, 
and far and difficult.” 

How do you understand this phrase?

Look at the images (pictures and 
drawings) included in this chapter. 
How do they relate to the text?

Wish

5’

5’

15’

15’
creative activity

Ask from each student to create his 
or her own post card and write down 
something s/he wishes for the future. 
If they want, they can post it to a 
friend. 
If, after years, a meeting is possible, 
the recipient could show the post 
card to the sender and a discussion 
could take place on the wish that was 
recorded. 
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Just like you did in the introductory 
session, ask the students to 
individually write down words that 
describe the experience of a refugee.

Afterwards, gather all the post-its. 
Compare them, perhaps by putting 
them on two walls, with the post-
its written during the introductory 
session. What changes do you see? 
What made you think more about 
this topic? Did your view on refugees 
change during this process? Would 
anybody like to share?

Has Forced Silence helped you to 
better understand the life and the 
difficulties of a young refugee? 
Do you believe art can help us to 
understand the issues of our times? 
In which way?

Final Session

If you could give recommendations 
to the government about the refugee 
situation, what would those be?
Social inequalities are features of 
every society. They are attributed to 
social rather than individual factors. 
What are your thoughts on social 
inequality and exclusion? Refer 
to other current forms of social 
inequality.
Look again at the cover image. Has 
the way you perceive it changed 
now that you have worked with the 
contents of the album?

Plenary
45’



TEXTS
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of trust. In migration you have to remember that you are the 
others’ rock. Migration means promises and not giving up. Let 
me summarize it, whenever you want to know the meaning of 
migration, just go and ask a migrant to let him start saying the 
definitions and you have to just listen and listen … just.

When we all hear the word ‘migration’, the first definition that 
comes to our mind is that we learned it many years ago in school. 
Migration means moving from place to place, compulsory or 
optional, but we all forget that it doesn’t mean just that. Migration 
means avoiding a series of ideals and mindsets that we were 
living with them for our whole life. It means dropping whatever 
we had and hope to have a better future. It means entering into a 
new world that you don’t have any kind of thoughts about it. For 
some of the people, migration means loneliness, regret. It means 
the meeting of the weekends changes with the voice calls and 
looking at the old pictures. Maybe for a father it means being 
far from his children, and for a spouse means being far from her 
partner, and for a child it means having some experiences more 
than his age. 
Migration is a long story. Sometimes this story makes you to 
laugh loud, and sometimes causes crying. Migration means going 
to another world, that we don’t even know any kind of language to 
start communicating with others. It means some glances that you 
don’t know the meaning of them, and some perils that you didn’t 
hear yet. Migration means a part of your life is like a fiction movie. 
A movie that the protagonist should cross the mountains, seas, 
jungles to go his destination and his rescue devices are only feet 
and hope to god. Migration is a story of migrant shorebird that 
thousands of hunters are waiting for it to hunt. But sometimes it 
means success. Off and on the meaning of migration summarize 
to a tear that comes from your eye because of reaching your 
goal. Migration is spoken and unsaid things. It is a long story that 
nobody can say what will happen next and in the end. Migration 
means fear and anxiety, silence and insecurity. It means police 
is your enemy and smuggler is your friend. It means you have to 
fight for your goals and targets. It means new friends and fear 

Migration



29

Rape means to enter the privacy of others without the consent 
and permission of the other person. Rape has different forms. 
Unfortunately, the media focus more on sexual rape.
Mandatory migration is a kind of rape, because a country will 
enter to the privacy of another country and causes homelessness 
to the people like imposed war between Iran and Iraq, the war 
between Soviet Union and Afghanistan and Syria’s current 
situation. The aggressor completely does this with his desire but 
a person who has been raped doesn’t have any role in this story. 
Rape has a lot of effects that cause a lot of differences between 
people’s opinions. Also in some situations, it causes fear and 
suicide.

rape
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Life is full of good and bad, sweet and bitter memories. Memories 
that people are trying to continue their life with them. Memories 
are like whole movies that play in your mind, triggered by just a 
detail, a sound or touch. Some people only live in those movies. 
The creators of these memories are us and the people who 
are around us. Memories that happened accidentally or not. 
Unfortunately, the bitter memories are more visible and bother us 
more. Sometimes, some kind of memories will change from sweet 
to bitter by happening another action. Some memories show the 
loneliness of the people and some of them the opposite. The pain 
of some memories will stay for a long time and will affect our life.

memories
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Violence is a repetitive word for migrants from war-torn countries, 
always used around them, and about them. When some people 
start taking whatever that is yours, such as a house, or even your 
beliefs or your pride, it causes violence. Most migrant children 
based on the position that they had before, start having harsh 
morals and behaviors. They will start using violence for reaching 
their aims. But the point is that, in current situation, we can see 
violence more. A racist’s behavior is a form of violence to the soul 
and body of a person.

violence
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As we told it before, migration means entering into an unknown 
world. So, certainly, when a person goes to a new place that he 
doesn’t know anything about it, a lot of problems will come in his 
way. The word problem has a lot of notions for every migrant. 
Like misery, displaced, etc. Let’s imagine a refugee to start 
understanding this subject better. Imagine if you want to reach 
your aim, you have to walk for miles and you have to cross the 
jungles, mountains, seas and fight with death. Finishing the days 
without food and water and to be worried about losing everything. 
When you arrive to your destination you will understand that it 
was just a part of [the] story. You have to stay in park at night and 
for later you don’t have any place for living and there isn’t any 
guide for help. Then you will stay in some places that you didn’t 
even imagine it, such as camps, squats, with thousand different 
people. Having a lot of problems to prove your identity, staying 
in rows for months, or even years, to take asylum paper. Being a 
puppet for a government that makes new laws every day. When 
you are sick, you don’t know what you have to do and where you 
should go. Problems depend on the environment you are living. 
Failure to know the language and others’ different glances to you 
are some problems that can cause mental and physical illnesses. 
Feeling fear because of lack of security, racists, loss, cultural 
differences, religion, bad economic situation, unemployed, bad 
educational situations for children, failure to cover basic needs of 
life. All of them are some problems for a refugee.

problems
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Loneliness is a word that isn’t possible to leave even once from 
a migrant’s mouth. When a person is far from his important 
loved ones or even good moments of life and enters into a new 
world where communicating with others has its own difficulties. 
The first feeling that comes to him, is loneliness. This word has 
a special meaning for every person. For one person it means 
being far from family for about 10 years, and for another means 
losing good moments of life. When the communication situations 
between the migrant and the locals are hard or somewhat 
impossible this feeling will be more visible. It has a lot of physical 
and psychological consequences, like suicide, depression, drugs, 
isolation…

Loneliness
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For a refugee, problems, loneliness, difficulties, being a game for 
government, all of them have a lot of different consequences. But 
mental consequences such as depression is more dangerous. 
When a refugee starts remembering good moments in the past 
and comparing it with now, it causes tiredness for that person. 
These repetitive feelings cause a lot of mental problems like 
depression. These feelings are like an alarm for the refugee, 
because it makes him to start feeling bored, getting away from 
activities, apathy, distaste, lassitude.
These feelings have a lot of different effects on his thoughts, 
behaviors, good times and health. With the advancement of 
these emotions that person will feel shame against his values and 
ideals and doesn’t want to do activities and loves loneliness. It 
has even physical consequences, like anorexia, insomnia, feeling 
too tired and angry. If this situation continues for a longer time, it 
causes some bad and dangerous happenings like suicide. In this 
way the person will be angry too easily and start overreacting 
to everything. And after every failure will be more disappointed. 
In this tension, the only solution is meeting a psychologist, but 
maybe the best help for that person is understanding, listening to 
his own demands, and not making a difference between people. 
The best help is to don’t let a person feel alone.  

depression
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While hearing the word racism, the first thing that comes to our 
mind is the difference between Caucasians and Africans*. This 
is just one part of the story. Racism means a number of people 
[that] by lack of understanding the differences between people, 
culture, civilization, will think that they are better and their motto 
is race superior[ity]. Imagine that a refugee goes to the bus. That 
time he will understand that something is wrong. The looks of 
others are different. When he listens the others’ whispers and 
sees that nobody wants to sit near him. 
Οr about a teenager in his first year of school: laughs around, 
whispers, loneliness in break time, differences, fears, all of them 
mean racism that is special in any kind of race. 

racism
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Wish is a basic word for any migrant because the most important 
propellant that makes a refugee to leave everything and start 
a dangerous journey is just this word. For every person, it has a 
different and special meaning. For a parent [it] means securing 
their children’s future. For a teenager it means hard work to 
reach the aims, especially in education. Wish means trying hard 
for whatever you want, without guarantee of success. Wish is a 
strong word, because it makes you to be happy in some terrible 
situation that you have by thinking to it like a cool breeze that 
comes suddenly. Two things make a person crazy: first hope and 
second wish. Because these two things are just for you and no 
one can take them from you. It is like being and not being, want 
and not reaching, stay and go. It is too close and easy, and far and 
difficult.

wish
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